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 Abstract  
The studies that look at pre-service teachers’ perceptions of the teaching of 
pronunciation which is still relatively under-researched in the literature. 
Previous research on pronunciation commonly gave more attention to the 
designs to conduct the teaching pronunciation in the classroom, like the 
methods and the materials. In connection to that, this meant it is leading to 
what should be taught and how in pronunciation L2 class. This study aimed 
to look at the pre-service English teachers’ perceptions and understanding 
they are covered about concerning pronunciation teaching. The data for this 
study was collected through questionnaires with 18 pre-service English 
teachers from the English Education Department in a public university in 
Surakarta and interviews with three of them. The findings bring about 
questions for practice, teachers training, and professional improvement of 
the participants. The results add to the discussion about the background of 
the teachers’ knowledge related to pronunciation teaching. The issues 
raised also underline the need for more research in several areas, especially 
attitude toward pronunciation. 
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1. Introduction 
In the past two decades, numerous studies have been evidenced by the researchers, 
that grammar and vocabulary materials received more attention in second language teaching 
process. Pronunciation has received an ‘often neglected’ label as well as research, in both 
theoretical and pedagogical approaches. In the implementation field, research done by Foote 
(2016), showed that pronunciation teaching is only taught in less than 8% time total in English 
teaching duration. However, students of English as a second language need to be able to 
pronounce English words correctly. Pronunciation is a key component in English language 
communication. Being able to articulate the right sound is crucial because good pronunciation 
can deliver the message in communication. 
      It can be seen, from the teachers’ perspective in terms of English teaching, they were 
not aware whether the learners pronounce the English words correctly or not. As Couper 
(2017), it was found that the participants in his research, they were unsure of how they should 
prioritize pronunciation and even how often they should teach pronunciation. It is related and 
similar to research done by Derwing & Munro (2015) showed that until 10 years ago, there 
had been very little research upon which to base any advice on pronunciation teaching.  
However, there are still few studies done by researchers about pre-service English teachers’ 
perceptions of teaching pronunciation.  
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The purposes of this study were to fill the gap by conducting a study, questionnaires 
and interviews, of actual pre-service English teachers understanding collective and experience 
gained across a broad range of teaching contexts. The focus is not on any particular group of 
teachers but rather on pre-service teachers’ views, which have been prepared by the 
university to be ready to teach in the real classrooms. Related to this, the research question 
asked is: What are pre-service English teachers’ perceptions of the teaching of pronunciation?  
  
2. Literature Review   
The research which has been conducted by Porter (1999), showed that pronunciation 
has not been the subject of much attention from second language teaching (L2). This 
viewpoint is supported by Derwing and Munro (2005) who found that the amount of proof 
about the effectiveness of approaches, methods, and techniques of teaching pronunciation is 
still very small. However, as with other fields of language elements, especially grammar, the 
factors in teaching have not been applied correctly (Ellis, 2008). In connection with that, the 
amount of research on prospective teachers’ perceptions about pronunciation is also limited, 
most research about pronunciation is about the need for better training and professional 
development (Burns, 2006). 
 During the 1990s and the early 2000s, intelligibility, suprasegmentals and lingua franca 
core were the major topics of interest in L2 pronunciation teaching. In the nativeness principle, 
the aim of most L2 pronunciation teaching programs until the 1960s was to achieve a native-
like mastery of the target sound system. However, in the intelligibility principle, the aim of 
most L2 pronunciation teaching programs during the 1990s and the early years of 2000s was 
to reach a comprehensible speech because having a native-like pronunciation was not 
possible for all English as Foreign Language (EFL) learners. 
 Foote (2016) in his research stated that most pronunciation teachings used recast as a 
response to an error which is often not realized by students as corrective feedback. Foote also 
stated based on the observation activities reported in the study, there was a tendency to 
listen-and-repeat as responses to error, although Baker (2014) found teachers who were 
experienced in his studies wide range activities. 
 A research study by Couper (2016) informed that teachers of English as Foreign 
Language (EFL) in Uruguay express the concerns and problems faced by teachers. Also, they 
stated such as lack of confidence and training in how to teach pronunciation. There was 
anxiety when using the pronunciation of their non-native English accent as a model. 
Participants also showed awareness about the importance of pronunciation perceptions and 
had different views on teaching sound-spelling, used listen-and-repeat activities, and 
phoneme symbols to teach pronunciation. 
 As for the place of pronunciation teaching, it can be stated that L2 pronunciation is still 
neglected in classroom implementation. Few pieces of research have been conducted in this 
field, but still in little amount number. This research aims to fill the gaps that there is still no 
research about prospective teachers’ perspectives in teaching pronunciation in Surakarta, 
Indonesia. 
 
3. Research Method  
The mixed-method research design used to measure participants’ perceptions of the 
pronunciation. It includes both quantitative and qualitative data collection and analysis. The 
mixing of the method would provide beneficial, complementary, and deeper pieces of 
information (Johnson & Crhistensen, 2012).  
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This study was conducted at a state university in Surakarta, Indonesia, with pre-service 
English language teachers as the participants. The target population for this study is a 
department, the English Education Department, at Sebelas Maret University. From four 
batches, the batch which was chosen is the seventh semester with a reason that they are still 
conducting in the third internship, the batch which has the biggest chance or the closest to 
real teaching in the classroom and applies the pronunciation teaching in their class.  
The goal is to verify the readiness and knowledge of prospective English teachers about 
teaching pronunciation. The purpose also to see how ready they were to teach pronunciation 
skills after they graduate from university and be teachers in the school. Of the 25 participants 
of this study, 12 participants were excluded because they did not complete the answers in 
online-questionnaire. The participants’ mean age was 21 (SD=3 years, range= 20-22) with 4 
males and 14 females. 
The data for this study was accumulated through online-questionnaire and interview. 
These two methods are chosen to get better understand the perceptions of pre-service English 
teachers, such as their feelings and their motivations (Fishman et al. 1977). The online 
questionnaire used because it is very valuable tools for large data collection studies in a short 
time to meet generalizability in results (King, Lai, & May, 2017). This questionnaire for the 
research consisted of three sections; participants’ training on pronunciation, participants’ 
knowledge and competence about pronunciation, and participants’ perception about the 
teaching of pronunciation. After the data from the questionnaire were collected, 3 of the 
participants were chosen randomly to be interviewed to get deeper information. Also, 
interviewing allows intimacy to grow between the researcher and the participants and 
therefore deeper sources of data can be obtained (King, Lai, & May, 2017). The data were 
collected by methods which already mentioned before, the interview was done by the 
researcher face-to-face with the participants one by one with each interview took 20-25 
minutes. Because of all of the participants were in the last year of college and doing an 
internship, as well as three interview participants, it was found difficulty in determining the 
available times with the participants. 
 
4. Results and Discussion  
Previous studies have shown that several English teachers are still lacking in 
pronunciation training which they should get in university or teacher training school. 
According to Couper (2016), the participants in the research explained that they have not been 
taught insufficient aspects of pronunciation. Some of them only received phonetics and 
phonology, while the rest only received the articulation of individual sounds or word stress. 
From that data also can be seen the participants’ readiness and confidence in real teaching-
learning classrooms after they graduate from the university. 
 
4.1 Students’ training in pronunciation aspects 
According to the findings (Figure 1) which shows students’ perceptions about their 
training on pronunciation, shows that the majority of the participants, 33,3% of them opine 
they already got enough training on English pronunciation and 11,1% of the students strongly 
agree. While 16,7% of them are strongly disagreeing and the other 16,7% disagree. The rest, 
22,2% of the participants are neutral about the number of pronunciation training adequacy. 
This result indicated that each student has a different 'adequacy' category. Some students 
thought that the number of training they have got is enough to be their knowledge when they 
become teachers in the future, but the rest are not thought the same, even they got the same 
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time trainings and materials in lecture. In other questions in the online-questionnaire, also 
shown that they have a different perspective on English phonetics training. Their answers 
spread evenly from strongly disagree to strongly agree related to this question. While in 
another question about their training in the varieties in English accents, 38,9% of students 
opined agree and the majority, 44,4% of them opined neutral. These answers related to the 
introduction of native English accents and some English as a Lingua Franca (ELF). 
  
Figure 1. Students’ perceptions of their pronunciation training. 
  
Thus, the data is in line with research conducted by Couper (2016) which said that even 
though they have received the same training in pronunciation, it is normal if they have 
different perceptions. In that research conducted by Couper, participants showed different 
readiness. From the three students I have interviewed, two of them said that pronunciation 
training they have got is enough. They said that they got the basics and concepts of 
pronunciation, and other lessons like in the listening class to distinguish sounds or 
pronunciation by the speakers, phonetics, and phonology, etc. They also said that it is ‘enough’ 
if it talked about the base and the concept of pronunciation. While the other one said it is still 
not enough because pronunciation is the main point in English, especially in speaking. She also 
added that it should be more training not only in the first or second semester. Furthermore, 
they need more opportunities to practice in the classroom so they not only know the concept 
but also the skills. 
These findings indicated that the amount or the effectiveness of training will have an 
impact on the implication of pronunciation teaching in the classrooms by preservice English 
teachers. Therefore, the main reason for instructors or teachers confronting difficulties with 
pronunciation instruction seems to be the lack of sufficient training in pronunciation pedagogy 
included in L2 teacher preparation programs (Burgess & Spencer, 2000; Burns 2006; Foote et 
al., 2011; Henderson et al., 2012; J. Murphy, 1997; Sicola & Darcy, 2015). Also, to the lack of 
opportunities for L2 teachers to learn how to teach pronunciation, little is known about how 
they are prepared to teach pronunciation in their future classrooms, as few studies have been 
conducted in this context.  
  
Language Literacy: Journal of Linguistics, Literature and Language Teaching 
Volume 4, Number 1, pp:47-55, June 2020 
e-ISSN: 2580-9962 | p-ISSN: 2580-8672 
DOI: 10.30743/ll.v4i1.2195 
 
https://jurnal.uisu.ac.id/index.php/languageliteracy              51 
Nationally Accredited and indexed in DOAJ  
 
4.2 Students’ knowledge and competence in pronunciation 
 Figure 2. shows the knowledge and competence of the students in pronunciation. In 
general, the majority of them, 50% chose neutral for the question of whether or not they have 
good or correct English pronunciation. 38.9% of them agree while the remaining 11.1% 
disagree. This result means that many of the participants think they have or can pronounce 
correctly but on a normal or standard range, not bad or very good. This distribution of answers 
also occurs in the other questions. From phonetic mastery and understanding questions, most 
of them, 44.4%, also chose neutral. 38.9% of them chose to agree and the rest chose to 
disagree. While in the English word stress question, 66,7% of students chose neutral. 27,8% 
chose to agree and the rest chose to disagree. So, the figure shows almost the same 
proportions, the majority of their answers only spread in neutral and agree on the scale. If this 
condition was connected to their readiness to teach their students in the future, it can be 
concluded that they still lack and need more training to be a better one.  
 
 
Figure 2. Students’ knowledge and competence in pronunciation 
 
 The research conducted by Gürsoy & Hüseyinoğlu (2017) also showed the same result. 
The teachers-in-training were not sure whether their pronunciation of English is good, nor 
were they content with their pronunciation. From the three students whom I interviewed, 
related to their competence in pronunciation, I asked them about how they will teach their 
students with this condition. Their answers were various. One of them said, “When I will be a 
teacher, first, I should give them the best models of correct pronunciation in everyday classes 
so that they will get used to hearing the correct one. Second, provides them with learning 
sources such as authentic video/audio, but still, need to select the appropriate one for their 
level. Third, pronunciation drilling for the word. Give corrective feedback of mispronouncing 
words by students. Fourth, give them a project-based task like producing a video (adjusted 
with the topic being learned)”. While the remaining two said, they will use drilling as a method 
as the lecturers taught them in university.  
 This result proved once again fact in the field that has been found by previous 
researchers. The reasons linked with why pronunciation teaching is challenging embrace a 
variety of factors, including teachers’ lack of confidence, inability to lecture pronunciation 
 
Pre-Service English Teachers’ Perceptions of Pronunciation, Aina Khoirida 
  
https://jurnal.uisu.ac.id/index.php/languageliteracy              52 
Nationally Accredited and indexed in DOAJ  
systematically, and uncertainty about what aspects of pronunciation to teach and how to use 
textbooks and materials in their classrooms effectively (Baker, 2011a). Further adding to the 
complexity of teaching pronunciation is that there is no agreed-upon system of deciding what 
to teach, and when and how to do it (Darcy, Ewert, & Lidster, 2012). One of the reasons for 
this unsystematic approach is that pronunciation teaching, to a large extent, depends on 
instructors or teachers’ institutions and pedagogical beliefs (Hismanoglu & Hismanoglu, 2010; 
Levis, 2005). Carrying on one’s own L2 language learning experience often results in traditional 
techniques, such as drills and repetition, being predominantly used in the classroom (Baker, 
2014; D. Murphy, 2011) due to the inclination of instructors to fall back onto techniques they 
experienced themselves as L2 learners. 
 
4.3 Students’ perceptions about the teaching of pronunciation 
 Figure 3. Presents the result of students’ perceptions of pronunciation teaching. The 
majority of the students, 55,6% strongly agree with the pronunciation teaching to their 
students. 38,9% of them agree and only one student or 5,6% said neutrally. It indicated that 
they thought pronunciation is an important material to be taught to the students. Just like in 
another question, about pronunciation mastery must be mastered by everyone or students, 
half of them or 50% said to agree. Strongly disagree was chosen by 38.9% of the students, 
while the rest or 5,6% of them chose neutral and the other 5,6% chose to disagree. Then, the 
last question was about students’ confidence to teach pronunciation, the majority of the 
student or 55,6% said that agree that they are confident and ready enough and 5,6% or one 
of them said strongly disagree. Six of them or 33,3% said neutrally. While the other 5,6% said 
disagree. 
 
Figure 3. Students’ perceptions about the teaching of pronunciation 
 
This result is in line with research which was conducted by Gürsoy & Hüseyinoğlu 
(2017). From three students whom I interviewed, three of them answered because 
pronunciation is an important skill in English, especially in speaking. One of them said, 
“Everyone will say that you have a good language skill, relatively, based on how good is your 
pronunciation not from another aspect. And the other reason is when you want to try to speak 
with foreigners, in this case, English speakers the only way they can understand what you are 
saying and what are your intentions are if you can deliver them in a pronunciation that can be 
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understood by them, which is a good one.” While the other said, “pronunciation is one of the 
important aspects when learning English because when someone can pronounce words 
correctly, the means of communication will be conveyed well.” 
From these findings, it can be concluded that not all teachers are aware of the 
importance of pronunciation. The majority of teachers think that pronunciation study is too 
difficult and monotonous for learners (Harmer, 2001). Kenworthy (1987) said that there are 
just some students who know the value of good pronunciation. This is the responsibility of 
teachers to persuade their learners to study pronunciation severely and help them learn to 
pronounce English sounds correct. Teachers should tell their students if students do not 
practise good pronunciation at the beginning of their learning process, they may learn 
wrongly. Therefore, words should be learnt regarding their pronunciation. Otherwise, this 
may damage learners’ overall success. Accordingly, Field (2005) and Hahn (2004) in their 
research, support the claim that pronunciation-related issues affect how interlocutors 
understand one’s message.  
 
5. Conclusion 
The current research has answered the research question that is pre-service English 
language teachers’ perceptions related to pronunciation teaching. While from the previous 
studies, this topic is still under-researched. Most of them were talking about the methods and 
how to teach pronunciation, not about teachers or pre-service teachers’ perceptions. The 
perceptions in this study focused on 1) training on pronunciation, 2) competence and 
knowledge, and 3) perception about pronunciation teaching. It is not only restricted to those 
three aspects, but also the method and ideal practice of pronunciation. This research also tried 
to know their planning and view related to this topic, when they become teachers in the 
future. 
 The results have shown how enthusiast the participants are to teach pronunciation in 
their classrooms. It is also shown that they have sufficient planning in methods or ways to 
approach to give a good understanding to their students. The importance of teaching 
pronunciation has been realized by the students and they wanted to implement or teach their 
students about it. However, the university was not giving them sufficient preparation, either 
in materials or how to teach that. So, they hoped the university will fix it and give good 
preparation for their future teachers. Because English teachers should master well as one of 
these language elements. Additionally, the results also showed that the majority of the 
participants did not feel confident enough about their competence in pronunciation, either 
the word stress or how to pronounce words.  
 Thus, this result suggests the need for better preparation and curriculum in university 
that is increasing the opportunity for the students to have good pronunciation. Based on the 
result, the students showed that the amount of they could practice their pronunciation was 
low. They received ‘enough’ number of materials but still lacked in practice, so that was the 
reason the students still not confident with their pronunciation skills. Therefore, more 
research is needed to reiterate these results and topic in different contexts and aspects of 
teaching pronunciation. Lastly, it also suggests the next researches on other variables, such as 
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